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Lesson 1: What is a Revolution?

7 Stages of Revolution

Slideshow pulled from an online source

This slideshow, along with guided notes, will allow students to see the linear progression

of revolutionary themes.  Yet, it also invites students to question and discuss how these pieces fit

together in a larger global context.  For example, on the slide “Citicism of the Existing Regime” I

will ask the students questions such as “how did the enlightenment influence the Revolution?

What other works promoted the ideas of Revolutionary themes.”  Guided notes will be structured

as follows: “Briton published a book titled “_________________”  Along with this, I will ask

students to engage in active-learning activities by writing a short paragraph for one slide,

illustrations for another, another would have students list questions about their thoughts,

connections, and contextualizations.  On the slide “Normal,” students will engage with their

previous readings, from concepts like Feudalism and the Medieval Period, to formulate

connections to the current unit.  For example, after finishing the first slide, I will instruct students

to identify the types of governments and ruling structures that existed in a pre-revolutionary

world.  “Who held power?  What was its justification?  What do you think were the general

populaces response to these systems?  Why did these systems emerge?  How did different

countries interact with each other?  Why are these significant?” Following these questions,

students will write their responses alongside their notes to fully integrate the current unit, its

vocabulary, and the major themes, with previous information.  This is done to both solidify

knowledge that may have been lost while also allowing students to formulate their own insights

and reactions that allow them to actively participate in the lecture.  Following this, I will call on

students to share their responses with the class (this is not mandatory, however, I do believe it

https://docs.google.com/presentation/d/1UHNOshn9id7N_5fuwE86IqjgMZWZ7J1Wj_5_2GDSFW8/htmlpresent
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will allow for a healthy discussion on themes to reinforce acquisition.) Each slide will have a

similar framework.  For example, on the slide “Transfer of Power,” I will ask students to relate it

to a more domestic parameter.  “How does this theme fit in with our understanding of the

American Revolution?  Who lost power and who gained it?  What were the impacts?  Using our

vocabulary and previous knowledge from past units, do you think this is an important proponent

of Revolution?  Explain.”  On the last slide, I will ask students to write and then share, if they

believe Brinton’s theory is accurate or inaccurate.  “Do you feel anything is missing from this

timeline?  What could be added to make it better?  In groups, formulate how these themes might

translate to our modern times.

Following this, students will begin working on a timed essay that will not be taken up for a

grade.  Using the slides, the readings, and the conversations in class, students will formulate an

essay of their choosing.  The choices are “What are the common elements of a Revolution?  Why

are they significant?” or “According to Brinton, What constitutes a revolution?  Explain.”

Lesson 2: American Revolution?

This lesson is about the student-led acquisition of knowledge so the assessment comes

from the discussion and writing workshops we will be doing in class.  So, after reading the

primary source documents, like “Sentiments of an American Woman. Broadsides, leaflets, and

pamphlets from America and Europe.  Philadelphia: 1780, Library of Congress, 2 p.; 35 x 23

cm,” students will commence engaging in a “fishbowl” discussion.  However, I will have to have

some questions to keep the conversation moving in the appropriate direction.

“What did your handout help you realize about the American Revolution?”

“What insights can be gained from your specific document? “
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“From the perspective of your document, and the people involved, should the American

Revolution be considered a revolution?  Explain.”

After students debate these questions, I will instruct them to investigate the other side of their

argument.

“What arguments would an outside perspective bring to this discussion?  For example,

(insinuating that we are talking about women during the revolution), how would elite men view

their participation?  Poor men?  What kinds of perspectives from the outside would complicate

this approach?”

Following the fishbowl discussion, it’s important for students to have a comprehensive

wrap-up of the ideas presented.  Therefore, working by themselves, students will answer 1

question of their choice with written responses that will be turned in (not for a grade).  The

questions are as follows:

Considering the discussion today, what are the two most important aspects of the

American revolution that you think are the most important to study?  Why?

How do you think the American “Revolution” impacted the world at large?  Come up

with 3 to 4 predictions using contextualization from the sources and your own interpretation.

Following our class discussion, do you think the American Revolution should be

considered a revolution at all?  Argue using evidence, context, and specific examples.

Has this lesson changed your opinions on the American legacy?  Why or why not?

Explain your answer using evidence from the sources, text, and discussion.

Following this, students will be asked to write a thesis statement based on the questions

chosen in the previous activity.  This will not be turned in for a grade, however, students must



Lowe

use their argumentative abilities to address and respond to the question.  One of these questions

will be on the unit test.

Lesson 3:  French Revolution

https://prezi.com/dashboard/next/#/all

https://docs.google.com/presentation/u/0/?tgif=d

https://my.visme.co/templates/RFpweHZxV05tTWlaL24yZXliZlVuQT09OjrfUtK_XIYpYdyISI

2naGnI/createProject#/infographics/timeline

Students may also use construction paper and markers provided by the teacher if they do not

have access to the internet/if this will help them collaborate and work better with their peers

For this assessment, students will be instructed to create a timeline of the French

Revolution from different chronological perspectives.  Using Brinton’s theory of Revolutionary

phasing, students will formulate these timelines to address the complex and dynamic events of

the French Revolution.  For example, one group will have the pre-revolutionary era (King Louis

XIV, the creation of Versailles, 7 Years War), the “normal” phase.  Another group will have the

“Criticism of the Existing Regime” phase (the Enlightenment, salons, etc.) This activity will be

used to put Brinton’s theory into realistic practice, allowing students to see how these phases

match with real historical events.  Within these timelines, I’m looking for use of the vocabulary,

interaction with the overarching LEQ, specific factual information, and an understanding of

thematic events related to the information in lesson 1.  Students will be instructed to present

these timelines to the class and to discuss the importance of the events chosen.  The instructor

might ask “why was this event important within this phase of the revolution?  Why were these

events/people chosen?  What insight is gained from addressing these events/people?”  By

https://prezi.com/dashboard/next/#/all
https://docs.google.com/presentation/u/0/?tgif=d
https://my.visme.co/templates/RFpweHZxV05tTWlaL24yZXliZlVuQT09OjrfUtK_XIYpYdyISI2naGnI/createProject#/infographics/timeline
https://my.visme.co/templates/RFpweHZxV05tTWlaL24yZXliZlVuQT09OjrfUtK_XIYpYdyISI2naGnI/createProject#/infographics/timeline
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actively engaging students in their timeline creation, and forcing them to think critically about

the assignment, the entire class begins to understand how Revolutionary movements developed

and were executed.  Furthermore, engage students to a higher extent.  When one group finishes

presenting, ask the class to discuss important concepts of the LEQ.  For example, “why did these

events lead to the storming of the Bastille?  What is significant about Napoleon’s rise to power?

What impacts did the French Revolution have on France, and Europe as a whole?”  Students not

presenting will be required to take notes on the timeline (timelines that are online will be shared

within the class database or hung on the wall so everyone has easy access).  This assessment is

an active-learning activity that encourages students to contextualize, interpret, and use historical

thinking skills to bridge abstract ideas of revolution with realistic events of the past.

Breaking students up into three groups to interpret different source material from the

three Estates of the ancien regime allows students to compare and contrast the reactions and

involvement of those within the revolution.  These students will be required to write three to five

questions about the source material such as “what perspectives are left out of this source?  What

insights can be gained from analyzing these?  Biases?  Agendas?  Context?” These questions

force students to critically examine the primary source material while also forming their own

conclusions with their groups.

Following this, students will work on a thesis statement on the French Revolution with

the following questions (students will only pick one out of the four):  “ 1. “What were the causes

of the French Revolution?  Explain.” 2. “Compare and Contrast the influences, events, and

outcomes of the French and American Revolutions.” 3. “Explain how France’s involvement in

the American Revolutionary War impacted on the nation in moral, ideological, and practical

terms.” 4. “Identify and discuss tensions between the Three Estates that may have contributed to
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revolutionary sentiment in 18th century France.” This thesis will not be graded, however,

participation will be graded.

Project-Based Learning

While this is an example of the Industrial Revolution, the practice of changing assignment

remains easily fixed.  Students will demonstrate their understanding of the revolutionary event

their group is given and create a comic strip that combines creativity with mastery of the subject

material.
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Formative Assessment- “Ticket Out the Door”

Summative Assessment

Because this class is at the standard of Advanced Placement, a unit test not only allows

students to practice for the exam but also demonstrates to me who grasps the material.  While the

exam has not been completely formulated, some sample questions and the general outline will be

provided below.



Lowe

Outline

Multiple Choice: Students will have 45 multiple-choice questions to answer that force

them to think critically about the material studied in class.  Using charts, graphs, or basic

questions, this portion will focus on students’ ability to rationalize and think critically.

Short Answer: Students will be expected to answer 1 short answer question of their

choosing.  Using primary/secondary source documents, students will be instructed to investigate

a source to show their ability to contextualize, interpret, and provide insight into the information

given.

Long Essay/DBQ: Students will have the choice between answering a DBQ or a long

essay question.  This portion forces them to identify continuing themes within the Revolutionary

Period, utilize contextualization skills, and develop arguments based on the prompt/source

material.

Example of DBQ

Sample Questions

Multiple Choice (questions pulled from previous AP Examinations in

European/World/U.S. History) (30%):

“Governments are instituted among Men, deriving their just powers from the consent of

the governed. That whenever any Form of Government becomes destructive of these ends, it is

the Right of the People to alter or to abolish it, and to institute new Government, laying its

foundation on such principles and organizing its powers in such form, as to them shall seem most

likely to effect their Safety and Happiness.”

-Thomas Jefferson, Declaration of Independence, 1776

1. This excerpt was written in response to the:

https://www.birdvilleschools.net/cms/lib/TX01000797/Centricity/Domain/6027/WHAP%20Example%20DBQ%20Mercantilism.pdf
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A) British government’s attempt to assert greater control over the North American colonies

B) British government’s failure to protect colonists from attacks by American Indians

C) colonial governments’ failures to implement mercantilist policies

D) colonial governments’ attempts to extend political rights to new groups

2. The ideas about government expressed in the excerpt are most consistent with which of the
following?

A) The concept of hereditary rights and privileges

B) The belief in Manifest Destiny

C) The principle of religious freedom

D) The ideas of the Enlightenment

“To Versailles like bragging lads, We brought with us all our guns We had to show, though we
were but women, A courage that no one can reproach us for. Now we won’t have to go so far
When we want to see our King. We love him with a love without equal, Since he’s come to live
in our Capital.” Song of the poissardes (Paris market women), October 1789

13. The events referred to in the song led most directly to which of the following?

(A) The formalization of a constitutional monarchy in France

(B) The creation of a republican government in France

(C) The installation of Napoleon as Emperor of the French

(D) The restoration of the Bourbon monarchy

14. The poissardes and other participants in the events described in the song were motivated
most strongly by which of the following?

(A) An economic crisis brought about by food shortages

(B) The desire to institute free-market principles in the French economy
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(C) The failure of France to gain substantial advantages from its wars with Britain

(D) The fear that Enlightenment ideas about government would undermine the basis of
monarchy

15. The participation of women such as the poissardes led to which of the following during the
early phases of the French Revolution?

(A) Wage equality for women

(B) Permanent legal equality for women, but no political rights

(C) Temporary improvements in women’s legal status

(D) Loss of rights previously held by women

Short Answer (30%):

Answer 2 of the following questions

1. Evaluate the American Revolution. Should be considered a revolution at all?  Argue

using evidence, context, and specific examples.

2. Identify and discuss tensions between the Three Estates that may have contributed to

revolutionary sentiment in 18th century France.

3. Compare and Contrast the influences, events, and outcomes of the French and

American Revolutions.

Long Answer (40%):

Chose one of the following to answer
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1. Evaluate the most significant differences between the Haitian Revolution and the

French Revolution

2. Evaluate the causes, effects, and consequences of global revolutions.  Use specific

information and examples to support your answers.

3. Compare and contrast the causes and effects of the Latin American Revolution

and the American Revolution.

4. Evaluate how Enlightenment ideas created revolutionary sentiment.  Use specific

examples to support your claims.

Zotero Project:  Example Taken from The Common Wind Chapter 1

Main Argument:

Throughout this chapter, Julius S. Scott reorganized the understanding of the Haitian Revolution

by looking at geography and place.  More importantly, however, Scott underscored the various

revolutionary attitudes that existed within Haiti during the eve of the revolts.  For example, the

chapter discussed the difficulty French colonizers had in maintaining deserters, runaway bonds

people, and inherent dissent growing through the spread of gossip. This chapter underscored the

major themes and events that would lead Haiti to liberation by explaining the context and

denoting racist power systems.

Historiography/Works Cited:

Jackson, Melvin H. Privateers in Charleston, 1793–1796: An Account of a French Palatinate in

South Carolina. Washington: Smithsonian Institution Press, 1969.

James, C. L. R. The Black Jacobins: Toussaint L’Ouverture and the San Domingo Revolution.

2nd ed., rev. New York: Vintage, 1963.
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Questions:

How did the events of the French Revolution and the American Revolution impact the systems

of Haiti?

How was race constructed at this time and why is it significant?

What role did Black women play in spreading revolutionary sentiment?

How does this revolution differ from others we have studied?

Themes:

Communication, continuity, revolution, geography, agency, race

Quotes:

“On the eve of Caribbean revolution, most English, French, and Spanish planters and traders in

the region rode the crest of a long wave of prosperity. Nevertheless, they continued to grope,

much as they had at the end of the last century, for common solutions to the problem of

controlling runaways, deserters, and vagabonds in the region. As long as masterless men and

women found ways to move about and evade the authorities, they reasoned, these people

embodied submerged traditions of popular resistance which could burst into the open at any

time.” (page 3)

“Africans in Jamaica achieved notable success in their efforts to become independent. The

rugged “cockpit country” in the northwest of the island and the Blue Mountains in the east

harbored refugees from slavery from the earliest years of Spanish control; these groups of

outlying runaway slaves constituted the region’s first “maroons.” (page 7).

“One chapter of the common history of maroons in Jamaica and Cuba was written in the 1730s,

when the timing of the First Maroon War in Jamaica coincided exactly with a similar uprising
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among slaves working near the east coast of Cuba. In 1731, at precisely the time when the rebels

in Jamaica were beginning their armed struggle for independence, slaves in the state-run copper

mines near Santiago de Cuba revolted en masse and took to the mountains east of the city, near

the present-day site of El Cobre.” (page 11).

“Even before revolutions in North America, France, Saint-Domingue, and Spanish America drew

these cities into struggles for independent home rule, Caribbean port cities were natural magnets

for all types of people seeking personal independence. Colonial authorities were ever mindful of

the many invitations to masterlessness which the cities held out but also of the difficulties

attached to regulating life in the towns.” (page 19).

Points Worth Considering:

● Revolutionary sentiment had existed within the Carribien long before the outbreak of

revolution in other parts of the world.  Afro-American individuals continually tested and

rejected racist systems of power through personal agency and resistance.

● Context, Context, Context!  Understanding how Afro-Americans fit into the schema of

revolutionary sentiment/resistance deepens our understanding of what a revolution truly

is and represents.  Marooning, deserting, and resisting colonial rule characterized this

region, but it also distinguished itself from the European revolution because of its wide

cultural diaspora.

Overall Analysis:

Overall, this book paints a different picture of Afro-American resistance than other sources

found on the web or in the library.  Scott utilized the activist history of Caribbean societies to
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underscore the major themes and events taking place prior to the outbreak of revolutionary

activity.  By understanding how different groups of people such as Jamaicans, Cubans, women,

and “criminals,” navigated the changing world of colonial society, a more comprehensive portrait

of revolution moves into the forefront.  Scott utilized social history and various primary sources

to fully encapsulate the complexity of this changing realm.

—Tyler Lowe

Wax Museum Summative Assessment

Following other teachers, and my experiences in education, I have chosen to give students a

virtual “Wax Museum” project that will go along with their end-of-unit exam.  With this project,

students will create a portfolio of any historical figure within the unit (one per student, no

repeats) and create a digital encyclopedia that explains their life, legacy, who they are, and will

have an audio/video presentation for the class to observe when the unit is finished.

Below are a few examples of what I would be expecting from students, however, this project is

meant to be as creative as possible.



Lowe

While these representations are a bit different than our assessment, they do provide context for

what I am expecting.  Along with their video speech, students must cite ten or more sources in
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Chicago format, use creative ideas to bring their website to life, and inform the rest of the class

about who the person they have chosen represents.

French Revolution Mapping Project:

Taking from my group project with Collin Jewell, Josie Brown, and Whitney Sprinkle in our

Digital History class, I have formulated a mapping assignment that allows students to more

intimately engage with the geography, social contexts, and political atmosphere of the French

Revolution.  Below is an excerpt from our final report:

The Website
The tentatively titled Mapping LGBTQ+ History in Watauga County, the website is

currently publicly available for viewing. The website is supported and hosted by the Belk

Library Digital Collections using Omeka. The site is split into three sections based upon the

items available for research (scanned from the Special Collections of Appalachian State

University): browse by interactive map, browse by location name, and browse all items. There is

also a fourth section for exhibits.

About

The website landing page is an About section. This page is brief and includes a

SimpleCarousel of diverse items (coloring, representing different identities in the LGBTQ+

community, and type of item). The About page introduces the project's scope, provides credits,

and lists contact information.

Browse by Interactive Map

The Browse by Interactive Map page first provides a brief user guide. This is a visual

composite of the location of each item. Therefore, each item (with an exception listed in the next

section) was assigned a location. The map was created with the Map by Attachment

module/plug-in. We chose a basic map that utilized color and displayed roads, municipality

https://digitalcollections.library.appstate.edu/s/lgbtq/page/about
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names, and structure names. Clicking on a pin on the map will show you an item preview, and

from there, users can click on the item title to learn more.

Browse by Location Name

The Browse by Location Name main page includes brief instructions for using this

section of the site and how to use the Universal Viewer plug-in/module. From there, location

profiles are arranged in order of municipality (Appalachian State University’s campus being the

exception and then further arranged alphabetically. Each location profile includes a paragraph or

two of information (with multiple headings if the location is essential for numerous reasons), a

Universal Viewer of each relevant item from the map, and a shortlist of sources. Unlike the map,

these pages provide historical and cultural context for understanding the locations and the

associated objects.

Browse All Items

The Browse All Items section simply allows users to scroll through all items rather than

clicking through the map or location profiles.

Exhibits

The Exhibits main page includes brief instructions for using this section of the site and

how to use the Universal Viewer plug-in/module. While the location pages contain brief

contextual information, any subsequent exhibits explore a particular history, culture, location(s),

and item(s) in a narrative format. We created one exhibit, The Richard Chase Papers, which

includes Universal Viewers on each page so that users can read the letters that form the base of

this exhibit. Exhibit pages are to be viewed from the landing page (including a Table of

Contents). Other than that, the Exhibits section is less standardized in format than the rest of the

site.

Items

The items on the website have all had their permissions secured. All Items include the

following: Title, Description, Creator, Identifier, Publisher, Source, and Type. Some of this

formatting has been dictated by the Special Collections as part of their permissions. They have a
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Date and a location under the Mapping section if known. If the source is handwritten, a

Transcription component was added. Because the HIV/AIDS crisis of the 1980s and 1990s is

inextricably linked to the queer community, we have included HIV/AIDS-related information

from the period. In publishing an educational item in scope, however, we made it abundantly

clear that said item is labeled as containing outdated medical information and redirect users to

updated information about HIV/AIDS in both the item title and the item description. We have

used the following template for labeling image uploads: RelevantLocationName_#.#. For

example, the fifth item uploaded corresponding to Example Church, a bulletin with three

scanned pages, would have each page uploaded as ExampleChurch_5.1, ExampleChurch_5.2,

and ExampleChurch_5.3

While this is far more complex than I would have students create, it does represent the general

sentiments behind this assignment.
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